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Boise School District
Building Equity Lead
Job Description

Position Purpose Statement: The Building Equity Lead will support the building Equity
Team and promote a culture of equity and inclusion for all students, families, employees
and community. The Building Equity Lead will collaborate with the district EDI
committee around equity issues and potential equity issues.

Stipend Position: The position will require work to be done outside of the contract day.

Mandatory Essential Functions:

Member of building leadership team

Participate in 8 hours of training in August

Attend quarterly district equity committee meetings to support district equity goals
Support schoo! equity team to implement district equity goals

Help recruit and train students, parents, staff and community members for school
equity team

Develop equity team agreements that provide guidelines for respect, safety,
participation, and communication

Foster a safe and inclusive school climate

Support conversations around equity and inclusion in ali aspects of the school
community and facilities
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overview of each week in Engllsh with hyperlinkec
assignments and readings.

Finally, we are beginning a new novel: Stamped,
Racism, Antiracism, and You. This book may be a
challenge for some, as it pertains to the history of
race in America. | venture forth with this newly
approved novel knowing full well the differences in
perspective, the diverse backgrounds and the
unique experiences of each of your students. My
aim is to present this topic in as balanced, rational
and empathetic ways as possible. It is not a
teacher's job to convince, but rather to present, an
to empower students to direct their own thinking.

If you would like more information, please reach
out. Also, looking at those "Week at a Glance”
documents will give you a good idea of our class
content.
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overview of each week in English, with hyperlin ked
assignments and readings.

Finally, we:are beginning a new novel: Stamped,
Racism, Antiracism, and You. This book may be a
challenge for some, as it pertains to the history of
race in America. | venture forth with thisinewly -
.-:;}appmved novel knowing full well the differences in
‘perspective, the diverse backgrounds and the
unique experiences of each of your students. My
aim is to present this topic in as balanced, rational
and empathetic ways as possible. ltis nota
teacher's job to convince, but rather to present, and
to empower students to direct-their own thinking.

if you would like more information, please reach
out. Also, looking at those "Week at a Glance”
documents will give you a good idéa of our class
content.

We carry on! Thank you all for your support.

Kam Walters

Ses More QQ
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Parent reviews for Stamped Racrsm Antnracnsm and YOL

i ,'_'a,’- Common Sense says

o (S agel2+  WARAX

Based on our expert review Author Jason Reynolds based on Thrim X. Kendi’s .
Stamped From the Beginning; The definitive hxsto:y nf
i rac1st :deaq in Amenca :

Boise: School Dlstnct Curncu!um
HlllSlde Jumor ngh January 2(}21

j Parents say . Kids say

| agel2+ - age 12+
Ak RR Ty RARR R
Based on 3 reviews Based on 2 reviews

Add your rating

PARENTS SAY (5) k KIDS SAY (2)

Adult
Written by ERW August 10, 2020

age 13+ s sy vr v

Highly disappointed

| thought this book was going to provide thoughtful information about racism in America. instead it seemed
to be filled with inaccuracies, assumptions, and a worldview that blames whiteness for all of America's racial
problems. The authors have a very skewed and narcissistic view of human nature. On the first page of the
introduction they write, "Racist and antiracist ideas have lived in human minds for nearly six hundred years.
Born inwestern Europe in the mid-1400s, racist ideas traveled to colonial America and have lived in the
United States from its beginning” Clearly, the authors have not studied any history prior to the mid-1400s,
as racist ideas and actions have existed in the minds of humans from the earliest points of civilization. Their
statement blames Western Europeans for creating this thing that all of humanity must battle, called Racism.
The book progresses in this same fashion for 255 pages. The authors find fault with every historical figure
possible from Fredrick Douglass, W.E.B Du bois, Abraham Lincoln, Harper Lee, and M.L.King. The only
people they seem to truly admire are Angela Davis and Malcolm X. | will be using the book with my children

not to discuss racial problems in America, as intended, but rather to explore poor writing styles and logical
fallacies.

Show less

This review...

hiips:fwww.commonsensemedia.org/book-revisws/stampad-racism-antiracism-and-you/user-reviswsiadult 114
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The 1619 Praject axamines the lagacy of siavery in Amaerica. Read all the stories.

Why We Published The 1619
Project

By Jake Slhqrshin
DEC. 20, 20%9

1619 is not a year that most Americans know as a notable date in our
country’s history. Those who do are at most a finy fraction of those who
can tell vou that 1776 is the year of our nation's birth. What if, however, we
were to tell you that the moment that the country’s defining contradictions
first came into the world was in late August of 1619? That was when a ship
arrived at Point Comfort in the British colony of Virginia, bearing a cargo
of 20 to 30 enslaved Africans. Their arrival inangurated a barbaric system
of chattel slavery that would last for the next 250 years. This is sometimes
referred to as the country's original sin, but it is more than that: It is the
country’s very origin.

Out of slavery — and the anti-black racism it required — grew nearly

evervthing that has truiv made America excentional: its economic might.
7 - Kb
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Op-Ed Article...

 whien the evidence falls rhiern, Afier srudying the butie of mee in Englith chass, | would fike you 1o write an opinion artick o
(a5 1€ you were submitting 1o a newipaper) in response w this:

What should

be dolng to help return people to liss polarized arguments, imoee snderstanding of
each dther, mors evidence-based conversation and lessemotion directing our opindonst

FIll in that blank with one of these things: teachers,parenus, politicluns, the President, parcats, news

organtrations, the media, the Internet, soclal media companics, workplaces and any other person or people in

eapsactachns and yodr writiag
3
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Romeo and Juliet Final Project
Due today

Op-Ed Article - Final Stamped Ass...

Due Mar 19 @1

1619 Project vs. 1776 Report Three-...

No due date @11

Stamped - Notes
No due date {1

Reading Notebook - Semester 2
No due date @1

Assigned

Turned in
Done late

Assigned

Assigned

Assigned
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Dwplicit-Biay k&iﬁ‘gxﬁm’éﬁ?

Instrictions: Aftertaking two of e L cigated by Harvard; respond 1o the

3; What are other areas (besides the topics of the fests you took) in which you may. hold
implicit biases?.. .

mﬁmﬁmmmndmmﬁmsmﬂ&
Test1::

4. Whichitost did you take?

5. ‘Why did you chotse this test

6. What was most surprising aboist your resulls?

7. ‘What was least surpriaing about your fesuits?”

8. ‘What's your biggest takeaway from this tes!? Expiain;
Test 2

9. Which test.did you take?

0. Why. did youi chobse {his:test?

11 Whinl waas most surprising about your fesults?’

12: What was least surprising about your results?-

13. What's your biggest takeaway from this test? Explain.

A concerned parent (who wishes to remain anonymous) sent this assignment from an 11 grade English
class at Borah High schoal,



The Implicit Bias Test Link led students to the Harvard implicit Bias test page.
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A concerned parent (who wishes to remain anonymous) sent this photo from a 3™ Grade class at West
Junior High school.



is photo from a 3™ Grade class at West

in anonymous) sent th

A concerned parent (who wishes to rema

Junior High school,




IDAHO STANDARDS FOR INITIAL
CERTIFICATION OF
PROFESSIONAL SCHOOL
PERSONNEL

P | daho State
| Board of Education

Professional Standards Commission
Idaho State Board of Education
Idaho State Department of Education

July 1, 2022
(Date for Teacher Preparation Program Approval Accountability)

(State Board of Education approval June 19, 2019)



g GLOSSARY OF TERMS

menitong (o~ Culturally Responsi = Pedagogy that recognizes the importance of including
n docu ment student’s cultural references in all aspects of learning. {Ladson-Billings)

Global Mindedness ~ Exploring new ideas and perspectives, as well as having the humility to
learn and willingness to work with people around the globe

Learning Environments — The diverse physical and virtual locations, contexts, and cultures in
which students learn.

Principles of Universal Design — A set of principles for curriculum development that give all
individuals equal opportunities to learn. {udlcenter.org}

Socio-Historical Context — The social and historic factors which shape learning and learning
trajectories over time.

*The federal and state governments of idaho recognize the ldaho’s tribes’ inherent sovereignty.
This tribal sovereignty distinguishes indigenous peoples as peoples, rather than populations or
national minarities.

ldaho Standards for Initial Certification of Professional School Personnef (2022} Page 24



4(i)  The teacher models various writing processes in composing a range of formal and
informal texts, taking into consideration the interrelationships among form, audience,
context, and purpose.

4j)  The teacher models the use of contemporary technologies and/or digital media to
compose muttimodal discourse,

4(k)  The teacher designs instruction using strategies for acquiring academic and content-
specific vocabulary.

4(i) The teacher models how to gather relevant information from multiple print and digital
sources, assess the credibility and accuracy of each source (e.g., bias, rhetoric,
documentation practices), and quote or paraphrase the data and conclusions, while
avolding plagiarism and following standard format for citation,

Standard 5: Application of Content - The teacher understands how to connect concepts and use
differing perspectives to engage learners in critical thinking, creativity, and collaborative
problem sclving related to authentic local and global issues.

Knowledge

5(a) The teacher understands research-based strategies that lend to students becoming
independent, critical, and strategic readers, writers, speakers, and listeners.

Performance

5(b) The teacher designs and/or implements instruction related to the strategic use of
fanguage conventions {grammar, usage, and mechanics) in the context of students’
writing for different audiences, purposes, and modalities,

5(c}  The teacher designs and/or implements English language arts and literacy instruction

that promotes social justice and critical engagement with complex issues related to
maintaining a diverse, inclusive, equitable society.

5(d) The teacher designs and/or implements instruction related to a breadth and depth of
texts, purposes, and complexities that connects concepts so students can become
independent, critical, and strategic readers, writers, speakers, and listeners.

5(e) The teacher designs and/for implements instruction related to speaking and listening
that leads to students becoming critical and active participants in conversations and
collaborations.

Standard 6: Assessment - The teacher understands and uses multiple methods of assessment
to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s
and learner’s decision making.

Performance

6(a) The teacher uses data to differentiate instruction based on multiple kinds of
assessments of learning in English language arts {e.g., students’ self-assessments,
formal assessments, informal assessments).

ldaho Standards for Initial Certification of Professional School Personnel (2022) Page 100



The purpose of the standards for school counselors is to promote, enhance, and maximize the
learning process. To that end, the school counselor standards facilitate school counselor
performance in three broad domains: Academic Development, Career Development, and
Social/Emotional Development. The domains are aligned with the 2018 American School
Counselor Association (ASCA) Standards for School Counselor Preparation Programs and are
embedded within each standard as described below. All school counselor candidates are
expected to meet the ldaho Standards for School Counselors as endorsed by their institution.
Additionally, all school counselor candidates are expected to meet the regquirements defined in
State Board Rule (IDAPA 08.02.02: Rules Governing Uniformity).

The following knowledge and performance statements for the Schaol Counselors Standards are
widely recognized, though not all-encompassing ar absclute, indicators that School Counselars
have met the standards. The evidence validating candidates’ ability to demoanstrate these
standards shall be collected from a variety of settings including, but not limited to, courses,
practicum, and field experiences. Itis the responsibility of preparation programs to use indicators
in a manner that is consistent with its conceptual framework and that assures attainment of the
standards.

Standard 1: School Counseling Programs - Schoof counselors should possess the knowledge,
abilities, skills and attitudes necessary to plan, organize, implement and evaluate a
comprehensive, developmental, dota-informed school counseling program.

Knowledge - School counselors should articulate and demonstrate an understanding of:

1{a}  The organizational structure and governance of the American educational system, as
well as cultural, political, and social influences on current educational practices.

1{b) The organizational structure and components of an effective school counseling
program.

i{c})  Barriers to student learning and use of advocacy and data-informed school counseling
practices.

1(d) Leadership principles and theaories.
1(e} Individual counseling, group counseling, and school counseling core curricuium.

1(f}  Collaborations with stakeholders such as parents and guardians, teachers,
administrators and community leaders.

1{g} Principles of school counseling, including prevention, intervention, wellness,
education, multiculturalism, social justice, and advocacy.

Ny

1th)  Assessments relevant to K-12 education.

Performance - An effective school counseior is able to accomplish measurable objectives
demonstrating the following:

idaho Standards for initial Certification of Professional School Personnel (2022) Page 250



7{b)

The school psychologist understands the importance of family influences on student
learning, socialization, and mental health.

7{c}  The school psychologist understands methods to develop collaboration between
families, schools, and community agencies.
Performance
7(d) The school psychologist collaborates and engages with parents in decision-making
about their children to enhance academic and soclal-behavioral cutcomes.
7{e} The school psychologist uses effective strategies to promote collaboration and

partnerships among parents, schools, and community agencies, etc.

Standard 8: Student Diversity in Development and Learning - The school psychologist
- understands that an individual’s development and learning are influenced by a multitude of
factors {i.e., biological, social, cultural, ethnic, experiential, sociveconomic, environmental,
gender-related, linguistic, efc.),

Knowledge

8(a)

The school psychologist understands individual differences, abilities, and other
diverse characteristics.

8(b) The school psychologist understands principles and research related to diversity
factors for students, families, and schools, including, but not limited to, factors related
to race, culture, gender, language acquisition, and environment

8(c} The school psychologist understands empirically supported strategies to enhance
educational services for diverse students and families.

8(d} The school psychologist understands how stereotypes and biases impact mental
health, learning, and service provision.

Performance

8(e} The school psychologist provides educational services that promote effective
functioning for individuals, families, and schools with diverse characteristics.

8(f)  The schooi psychologist provides culturally competent and effective practices in all
areas of school psychology service (e.g. culturally sensitive assessment practices).

8(g} The school psychologist promotes fairness and social justice in school palicies and
programs.

8(h) The school psychologist is aware of their own biases, attitudes, and stereotypes and

seeks to protect against their influence.

Standard 9: Research and Program Evoluation - The school psychologist understands research,
statistics, and evaluation methods,

ldaho Standards for initial Certification of Professional Schoof Personnel (2022) Page 263



10{i} The school psychologist demonstrates professionalism in their practice {e.g., respect
for human diversity and social justice, communicafion skills, interpersonal skiils,
responsibility, adaptahility, initiative, and dependability).

10(j) The school psychoiogist demonstrates legal and ethical practices in communication
and use of technology.

10(k) The school psychologist utilizes supervision and mentoring in the development of
tegal and ethical professionai practice.

ldoho Standords for Initial Certification of Professional School Personnel (2022] Page 265



3(e} recognizes the extent to which a culture’s structures and values, including social,
egconomic, political, and cultural exclusions, may oppress, marginalize, alienate, or
create privilege and power,

Perfarmance - The competent school social worker:

3(f) applies and communicates understanding of the importance of diversity and
differences in shaping life experiences in practice with students, families, schools and
communities;

3(g) presents themselves as learners and engages others as experts of their own
axperiences;

3(h) applies self-awareness and self-regulation to manage the influence of personal biases
and values in working with diverse populations and systems; and

3{i) considers how diversity and differences impact student learning, academic success
and achievement.

Standard 4: Advance Human Rights and Sacial, Emotional, and Environmental Justice
Knowtlerdge - The competent school social worker:

4{a)  understands methods of advocacy on behalf of students, families, school and
communities;

4{b}  understands that every person, regardless of position in society, has fundamental
human rights such as freedom, safety, privacy, an adequate standard of living,
health care, and education;

4c}  understands the global interconnections of oppression and human rights violations,
and are knowledgeabie about theories of human need and social justice; and

4{d)  understands strategies designed to eliminate oppressive structural barriers to
educational services are distributed equitably and human rights are protected.

Perfarmance - The competent school social worker:

4{e)  advocates for practices that advance social, economic and environmental justice in
the educational setting;

4{f)  involives students in identifying their strengths and needs to establish and attain their
academic goals; and

4{g) empowers students, families, and educators to gain access to and effectively use
school and community resources to enhance academic performance.

Standard 5: Engage in Practice-informed Research and Research-informed Practice
Knowledge - The competent school social worker:

5{a) understands evidence-based methods of individual, group, family, and crisis
counseling;

5(b} understands guantitative and qualitative research methods in advancing the science
of school social work and evaluating practice in the educational setting;

Idaho Standards far initiol Certification of Professional School Personnel (2022) Page 268



(hitps//eleducation.org/calendar/starting-strong)

Home (https://eleducation.org/) > Blog (https://eleducation.org/news-and-events/news)

> In Solidarity with Antiracist Action for Educational Justice

Share

Date
6.2.20

Avthor
EL Education

Updated October 7, 2020

We are heartbroken, grieving, and angry at the continuing murder of Black men and women,
including Geocrge Floyd, Breonna Taylor, Sean Reed, and Ahmaud Arbery along with countless
others, named and unnamed. These horrific killings are directly connected to the fact that the



coronavirus pandemic is disproportionately ravaging Black and indigenous communities; both are
the result of the racist white supremacy intertwined with the history of this nation since before its
founding. These events deeply affect our students; in many cases, they have taken place in
communities where EL Education is directly involved in working with schools towards greater

educational equity.
As educators, we believe that educational equity means that all children experience:

1. Instruction that challenges, engages, and empowers learners
2. Access to standards-based, content-rich, culturally affirming curriculum
3. Explicit anti-racist discussion, practice, and action

4. School culture that fosters positive identity, belonging, agency, and purpose

We will never provide these experiences for all children until we dismantle systemic racism. Qur
education system can be a powerful force for change. For the sake of our students, teachers,
leaders, staff, and communities across this country, we are determined to move forward. Together
we must create a future where ail students are safe going for a jog, entering a store, standing in

their backyard, or even sleeping in their own home.

Caring about the passion, curiosity, dreams, and potential of all students means recognizing their
current reclities and doing all that we can to create more equitable experiences for them. We
know--from both research and our own experience--that racism impacts the learning of all
students and is particularly harmful to Black students. That is why we are part of a movement in
education, one that ensures all students have equitable learning opportunities that challenge,

inspire, engage and empower them.

EL Education is an organization founded over 25 years ago on a set of clear values: that the
purpose of education is to equip every child to contribute to the creation of o better world, Our 27-
yedr history is rooted in beliefs about equity, but we must clearly and urgently be an anti-racist
organization, even as we are still on a journey to fully embody all that means in our work and in our

actions, The future of our country depends on having all students fully develop their potential.
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+ Helpful advice from teachers, for teachers: What Teachers Should L earn from the Murder of

George Floyd

(htips://blogs.edweek.org/teachers/classroom_qga with larry ferlazzo/2020/06/what teacher
(Larry Ferlazzo blog, Education Week)

» A thoughtful, influential essay, not specifically about education: The Pandemic is g Portal,

(https://www.ft.com/content/10d8f5e8-74eb-11ea-25fe-fed274e920ca) Arundhati Roy

(Financial Times)

+ A factual report on a component of this picture: Lynching_ in America: Confronting_the Legacy
of Racial Terror (https://eji.org/reports/lynching-in-america/) (Equal Justice Initiative)
+ A video highlighting academic discussion in an EL Education credentialed school, Codman

Academy: Policing in America: Using Powerful Topics and Tasks to Challenge, Engage. and

Empower Students (https://eleducation.org/resources/policing-in-america-using-powerful-

topics-and-tasks-to-challenge-engage-and-empower-students) (EL Education)

In addition, given that our teaching force is more than 80% white, some have found the following

resources particularly helpful:

o What White Colleagues Need to Understand (https://www.tolerance.org/magazine/spring-
2020/what-white-colleggues-need-to-understand?
utm medivm=Email&utm source=ExactTarget&utm campaqign=20200531 News MindShift Ne
(Teaching Tolerance)

» 10 Things Every White Teacher Should Know When Tatking About Race
(https://thecornerstoneforteachers.com/truth-for-teachers-podcast/10-things-every-white-
tegcher-know-talking-race/) (Angela Watson)




» From Saviorism to Co-Conspiring (https://promiseS4.org/from-saviorism-to-co-conspiring/)
{Promiseb4)

» Scene on Radio: Seeing White podcast (https://www.sceneonradio.org/seeing-white/)

Standing for equity and anti-racism is a continual learning process at EL Education. Please read our
Eguity and Anti-Racism Stance (https://eleducation.org/who-we-are/our-commitment-to-equity-
gnd-antiracism) and let us know what you think.

EL Education inspires and empowers teachers ta unleash the potential of their students.

(https://www facebooKhtmpsE adirtetiomind Uethpegtionyw.linkedin.dbi feaffipetyd BRI/ eleducation/)

Log In (/Log-In)

Terms (https://eleducation.org/terms-of-use)Privacy (https://eleducotion.org/privacy-palicy)
©2021 EL Education

Who We Are

QOur Approach (https://eleducation.org/who-we-ure/our-approach)

Our Character Framewaork (https://characterfromework.eleducation,org/)

QOur Partners (https://eleducation.org/who-we-are/our-partners)

History (httos://eleducation.org/who-we-are/history)

Board (https://eleducation.org/who-we-are/board)

Staff (htips://eleducation.org/who-we-are/staff)

Working at EL Education (https://eleducation.org/who-we-are/working-ot-el-education)
Qur Culture (https://eleducation.org/who-we-are/crew-culture)

What We Offer

Language Arts Curriculum (htip://curriculur.eleducation.org/}

Curriculum Services (https://eleducation.org/whot-we-offer/curriculum-services/curriculum-services-catalog)
Professional Services (https://eleducation.org/what-we-offer/professional-services-1/professional-services)
School Design (https://eleducation.org/what-we-offer/school-design/overview)

Impact



Register for Starting Strong 2021 and prepare to launch the El. Education curriculum. >

{https://eleducation.org/calendar/starting-strong}

Home (https://eleducation.org/) > Equity and Antiracism

Our Commitment to Equity and Antiracism

The current education system is broken—promising limitless possibilities while perpetuating deep
inequities. We believe in an anti-racist education that equips every child with the knowledge, skills,

and passion to create a more equitable and just world.

Our Vision

We partner with educators in schools and districts who are committed in word and deed to high-
quality education and equitable excellent outcomes for all students. By aligning on o shared vision
focused on three dimensions of student achievement—mastery of knowledge and skills, character,

and high-quality student work—we honor students’ full humanity.



We embrace a vision of education as a powerful engine for disrupting structural racism, and
fulfilling our nation’s promise of equal opportunity for all. Educational equity means that all children

experience these pillars of educational equity:

Instruction and assessment that challenge, engage, and empower learners
Access to standards-based, content-rich, culturally affirming curriculum
School culture that fosters positive identity, belonging, agency, ond purpose

Explicit anti-racist discussion, practice, and action

We want to be clear about our language: the words that we use are important because they allow
us to build shared understanding. Diversity means cultivating a wide representation of people, ideas,
processes, and experiences. Equity recognizes that we are born into unequal and unjust
circumstances—and these factors should not predict our ability to fail or succeed. Inclusion means
creating the conditions that foster belonging—harnessing what makes us unique to strengthen our
community and amplify our impact. Excellence is defined as transformational impact in EL
Education’s RDimensions of Student Achievement (https://eleducation.org/who-we-are/our-
approach). Anti-racism means taking an explicit stand against racism. We subscribe to author
Ibram X. Kendi's definition: “One either allows racial inequities to persevere, as a racist, or confronts

I

racial inequities, as an antiracist. There is no in-between safe space of 'not racist™.

Our Commitments
We commit to:

s Examining how racism lives in each of us as individuals, and in the fabric of our organization and
its policies, culture, and traditions

 Holding ourselves accountable to equitable and excellent outcomes in the schools and districts
with which we work

+ Holding ourselves accountable by providing consistent, transparent, and candid reviews to our
staff, Board, and partners on our DEI (Diversity, Equity, and Inclusion) strategies and
commitments

+ Educating ourselves and taking action over time to grow as an anti-racist organization

We come to this task with deep humility, knowing that we have much to learn. We look to the anti-
racist educators in our midst for guidance. We also draw on our organization’s roots in an education
philosophy profoundly dedicated to the power of student resiliency, agency, and leadership for social
justice. Finally, we are grateful to learn every day from courageous students, teachers, principals,

and district leaders doing this work in their cormmunities and schools across the United States.

Keep learning with us,



Actions We are Taking Now

The crisis we are facing today has added urgency and specificity to a multi-year DEI planning
process that we began last year. In the next six months:

We will take action to build our internal capacity:

« Launch an organization-wide Staff Development Plan with common texts at the center
(including Unconscious Bias in Schools).

« Hold training for staff led by both EL's internal DEI team and external experts.

¢ Increase skills of supervisors in leading diverse teams and managing for racial equity.

» Create a Student Advisory Council to help guide our work.

Convene a panel of teachers, lecders, parents, and students to review all of the topics and texts in
the EL Education K-5 Language Arts Curriculum for cultural relevance, and prioritize areas for

change.
And continue to strengthen our work with school and district partners:

» Include an anti-discrimination policy in all partner contracts.

« Complete all phases of the guidance, Reopening: Moving Toward More Equitable Schools

(https://eleducation.org/resources/reopening-guidance-a-transformative-opportunity-for-

more-equitable-schools), which includes tools for schools to use to track progress toward
equitable outcomes.

» Create the EL Education Flex Curriculum 2020-2021
(https://curriculum.eleducation.org/content/flex-curriculum-2020-21) and additionai Remote
Learning Resources (https://eleducation.org/resources/remote-learning-resource-center) to
ensure that all students have access to high-quality instructional materials,

« Incorporate specific methods for more integration of cultural and social identity development

into “Crew,” our advisory structure.



Register for Starting Strong 2021 and prepare to launch the EL Education curriculum. > X

{https://eleducation.org/calendar/starting-strong)

Home (https://eleducation.org/) > Blog (https://eleducation.org/news-and-events/news)

> How does the EL Education K-8 Language Arts curriculum address topics of race, racism,

antiracism and cultural proficiency?

Share

Date
85,20

Author
EL Education

EL Education prepares students to contribute to a better world, putting their lecrning to use as
active citizens and ethical people, working for social justice, environmental stewardship, and

healthy, equitable communities. With that goal in mind, EL Education designed the K-8 Language



Arts curriculum to empower children to grapple with complex ideas from the real world around
them, including racism and racial justice. Here's how:

1. Module topics and texts explicitly educate children about racism and racial justice.

2. Characters, authors, and stories represent diverse cultures, helping students build self
awareness and cultural proficiency.

3. Protocols and prompts help students develop a critical eye for racism in language,
character portrayals, and author points of view in different kinds of texts.

4. Protocols empower students to develop habits of character, beginning in Kindergarten,
that can help them develop ontiracist practices and perspectives.

5. Performance tasks encourage students to celebrate the diverse voices and perspectives

studied in the modules beyond the classroom.

Read on for details and examples of each as well as our opportunities for improvement. While EL

Education is an aspiring antirgcist organization (https://eleducation.org/who-we-are/our-
commitment-to-equity-and-gntiracism), we are accountable for bringing our curriculum up to
speed with our values. We built our curriculum with equity in mind. We must iterate on our

curriculum with antiracism at the core,
1. Teaching about Racism and Racial Justice

We selected contemporary and historical topics and texts across grade levels that provide
opportunities to educate students about racism and racial justice, including the following:

» Grade 3, Module 3: Exploring Literary Classics
(https://curriculum.eleducation.org/curriculum/ela/grade-3/module-3)

« Grade 4, Module 4: Responding_to Inequality: Ratifying the 19th Amendment
(https://curriculum.eleducation.org/curriculum/ela/grade-4/module-4)

» Grade 5, Medule 1: Stories of Human Rights
(https://curriculum.eleducgation.org/curriculum/ela/grade-5/module-1)

« Grade 5, Module 3: Athlete Leaders of Sociol Change
(https://ceurriculum.eleducation.org/curriculum/ela/grade-5/module-3)

e Grade 6, Module 3, 2nd Edition: American Indian Boarding Schools
{https://curriculum.eleducation.org/curriculum/ela/2019/grade-6/module-3)

+ Grade &, Module 4, 2nd Edition: Remarkable Accomplishments in Space Science
{https://curriculum.eleducation.org/curriculum/ela/2019/grade-6/module-4)

« Grade 7, Module 1, 2nd Edition: The Lost Children of Sudan
(https://curriculum.eleducation.org/curriculum/ela/2019/grade-7/module-1)

¢ Grade 7, Module 3, 2nd Edition: The Harlerm Rendissance
(https://curriculum.eleducation.org/curriculum/ela/2019/grade-7/module-3)




+ Grade 8, Module 3, 2nd Edition: Voices of the Holocaust
(https://curriculum.eleducation.org/curriculum/ela/2019/grade-8/module-3)

*« Grade 8, Module 4, 2nd Edition: Lessons from Japanese American Internment

(bttps://curriculum.eleducation.org/curriculum/ela/2019/grade-8/module-4)

2. Self Awareness and Cultural Proficiency

We draw inspiration from Rudine Sims Bishop by giving students “mirrors and windows
(https://www.youtube.com/watch?v= AAUSBSNSyc)" to the world to build self awareness and
cultural proficiency. Mirrors reflect students’ assets and identities, while windows open their eyes to
diverse experiences. Guided by recommendations from teachers and students, science and social
studies topics and texts include authentic characters, authors, and stories representing diverse
cultures. Authentic and first person texts and contemporary contributions were prioritized in lieu of

the traditional canon, which is biased toward white experiences.,
3. Developing a Critical Eye for Racism in Literature

We help students develop a critical eye for implicit bias and racism in literature, even in texts that
don’t explicitly address race or racism, Through prompts and protocols, teachers may challenge
students to interrogate the author's point of view, critique racist language, or unpack stereotypes
in portrayals of characters, These activities allow students to uncover different kinds of oppression-
-ideological, institutional, interpersonal, and internalized.

For example, in Grade 3, Module 3 (https://curriculum.eleducation.org/curriculum/ela/grade-
3/module-3), students explore the racial and gender stereotypes in Peter Pan. After reading the
novel, having discussed their reading with peers and with family members/caregivers, they write a
book review explaining whether they would recommend the book to a friend using evidence from
the text to support their ideas. Students are given the opportunity to discuss any of the issues they
encountered in the text grounded in a literacy exercise. In Unit 3, students rewrite a scene from the
novel to address or 'fix' the issues they encountered. Through this module, students practice
respect, empathy, and compassion with gender and race related issues. They also understand that

once you dig deeper to analyze a canonical story, you can often gain a different point of view.
4. Habits of Character

A central goal of the EL Education curriculum is to give students the tools to become effective
learners and ethical people who contribute to a better world, beginning in Kindergarten. We believe
that the characteristics of ethical people are many of the same characteristics of people
committed to antiracism, including self-reflection, active listening and valuing diverse perspectives,

and compassion for others.



For example, in Kindergarten Module 1, Toys and Play
(https://curriculum.eleducation.org/curriculum/ela/grade-K/madule-1), students practice

respectful behavior as they engage in conversations and play experiences with peers, and practice

caring for one another and classroom materials, Students co-create "Commitments for Playing
Together" and "Ways We Taoke Care" anchor charts for their classroom communities and hold each
other accountable throughout the year.

5. Performance Tasks in the Community

The curriculum promotes presentations of learning within the community that have a positive
impact. Performance tasks encourage students to celebrate the diverse voices and perspectives
studied in the modules beyond the classroom, in dialogue with community members who represent

diverse perspectives.

{(https://curriculum.eleducation.org/curriculum/ela/2019/grade-6/module-4), students create

illustrated pages for a narrative nonfiction picture book for younger students about the remarkable

accomplishments of someone whose important work is relatively unknown.
Room to Grow

EL Education is revising the curriculum in partnership with communities based on the following

growth areas.

+ Representation of diverse authors: The majority of core texts in grades 6-8 were authored by
people of color (53%); however, @ minority of core texts were authored by people of color in
grades K-5 (12%). We are increasing diverse representation among authors across all grades.

« Multiple stories: A majority of texts in the EL Education curriculum feature central characters
who are people of color (66%, not including books about animals). However, we are working to
ensure that these texts are not telling a “single story” of adversity, but rather including stories
of creative change-making, and accomplishment, and agency. Multiple stories are necessary
to provide students with an understanding of the wide diversity of experiences of people from
varied backgrounds, cultures, and communities.

« Aspiring to antiracism as an organization: EL Education unequivocally stands ggainst racism
in all its forms (https://eleducation.org/who-we-gre/our-commitment-to-equity-and-

antiracism) and embraces a vision of education as a powerful engine for disrupting structural

racism, and fulfilling our nation’s promise of equal opportunity for all. This means we must
continue to take a critical look ot ourselves: our 27-year history is rooted in beliefs about
equity, but we must clearly and urgently be an antiracist organization, even as we are stillon a

journey to fully embody all that means in our curriculum and in our actions. To align with our



vision and values, future iterations of our curriculum will more explicitly empower students to
be antiracist, contributing, compassionate human beings.

» Professional Learning Support: EL Education will expand and enhance its suite of professional
learning supports for teachers to more explicitly be antiracist and teach antiracism. If the EL
Education curriculum is going to be a vehicle for developing antiracist students, teachers must
be empowered to recognize bias and support students to go beyond awareness to disruption.

« Culturally responsive curriculum: EL Education is auditing the curriculum for equity and
developing new culturally responsive content in partnership with students, families, educators,
and researchers. We are planning ways to further support schools in adapting elements of the
curriculum to be more informed by students' cultures and local contexts.

» Primary learners: There are no topics or texts in grades K-2 that explicitly address racism or
antiracism. This is a priority opportunity for growth.

» Critical consciousness: Throughout the curriculum, students demonstrate their learning
through authentic performance tasks that have a meaningful impact on their communities
and address issues they care about. EL Education has an opportunity to ensure students are
developing critical consciousness of systems of oppression at the root of social challenges in

the community, and that they are empowered to disrupt injustice at its roots.

Related News

- Teaching for Equity and Deeper Learning: How Does
Professional Learning Transfer to Teachers' Practice and
Influence Students’ Experiences?

8.27.19

(https://eleducation.org/news/teaching-for-equity-and-deeper-learning-how-does-professionai-learning-tronsfer-to-

teachers-practice-and-influence-students-axperiences)
&g\g

Building a Connected School Culture in a Time of Crisis: New
Book from EL Education

8.4.20




Register for Starting Strong 2021 and prepare to launch the EL Education curriculum. » X

{https.//eleducation.orgfecalendar/starting-strong)

Home (hitps://eleducation.org/) > Our Partners

Our Partners

Our partners are public schools and districts working alongside us over multiple years, pairing our
resources and practices with our expert professional development to achieve the greatest results for
students and teachers. We are proud that our partners (Literacy Partners, Network School
Partners, and Professional Services Partners) reflect the diversity of cur nation and we are
committed to growing our partnerships in historically underserved communities. Beyond our family
of partners, we support a community of educators by providing free, open source Language Arts

curricula and resources for use in millions of classrooms nationwide.

Partner With Us (Https://Eleducation.Org/Join-The-Movement/Partner-With-Us)

Idaho X Clear All (https://eleducation.org/who-we-are/our-partners)



Anser Charter School

202 E. 42nd St., Garden City, Idaho 83714
208-426-9840

Network Schools
Credentialed School
Mentor School

Palouse Prairie Charter School

P.O. Box 9571, Moscow, ldaho 83843
208-882-3684

Network Schools
Cradentialed School

- Visit School Website

Pocatello Community Charter School

955 S. Arthur, Pocatello, Idaho 83204
208-478-2522

Network Schools
Credentialed Schoal

Sunnyside Elementary

165 Cobblestone Lane, Idaho Fdlls, Idaho
83404
208-524-7880

Network Schools

- V-i'éétﬁchf:)'oi Website

{hite /S wwwepces k124d.us)

i Sehonl iebsita

(https://sites.google.
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Virtual handout to read beforehand: You have a list of culturally diverse texts, now
what? https://achievethecore. org/aligned/list-culturally-diverse-texts-now/

Case study. Make copies for training (we may not get to this)
http: /~Awvww. edehange . org/cases/Terms-of-Endearment. pdf

Virtual strategies, lesson pians, and support:
Teaching religious diversity and tolerance {lesson plans, strategies, eic.)
https://mwww . learningforiustice.org/professional-development/religious-diversity-in-the-

classroom

Lesson plans:
https://ww.Jearningforjustice. .org/sites/defauit/files/After%20Session %20Pack%20Web
inar%203.pdf
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Equality denotes how people are treated, such as providing students an equal amount
of respect or an equal amount of instruction. But equity, on the other hand, is about
giving each students the tocls {they] specifically need to thrive. Thatis the intention of
this image, but there is an underlying, dangerous, implicit assumption in this image that
is problematic. Groups discuss and share out.




Photo  printed sffﬂfdt,)/

v oon  follewing  Page

QOO

This image displays the reaf picture a littie more clearly — all of the students are
inherentiy equal, all parts of the same community, but are afforded disparate
opportunities. ON CLICKS —in this image, the metaphorical students are THE
SAME, our expectations of them, our views of them, who they are as people and
learners.

ASK: So where is the difference in this picture? Wait for responses.

ON SECOND CLICKS - if's in the disparate opportunities afforded them. The
GROUND is different, this represents their backgrounds (racial, economic, linguistic
differences that have afforded some students more than others)

If necessary, go back to graphic one and point out the difference is represented as
INHERENT TO WHO THE CHILD IS AS A PERSON, rather than their unique
circumstances.

The problem with graphic #1 is in where the initial inequity is located. In the graphic,
some people need more support to see over the fence because they are shorter, an
issue inherent to the people thermnselves {also consider here where the female, POC,
and male are focated). That's fine if we're talking about height, but this is a metaphor
for other inequities. This image implies that students in low-income communities,
El’s, and other special populations need more resources because they
are inherently less academically capable. They (or their families, or their



communities) are metaphorically “sherter” and need more support. That is not why
the so-called “achievement gap” exists. It should actually be termed the “opportunity
gap” because the problem is not in the abilities of students, but in the disparate
opportunities they are afferded. VWe must help teachers understand that ALL means
ALL when we're talking about special populations,

Practice: Intentionally shed preconceptions at the door .. Every Day.






Meridian M;Jacu& scheal




S AVID
Our Solidarity With Black Lives Matter

Black Lives Matter. We know and express that in the work we do; however, now is the
time for us to state it loudly, explicitly, and unambiguously. Now is the time to denounce the
abherrent mistreatment that Black people have faced for centuries. Now is the time for us to
double down on our cormmitment to end anti-Black racism—and fo encourage all educators
to do the same.

As an organization that works to change inequitable educational practices and ciose the
opportunity gap for students everywhere, we see firsthand the systemic inequities in our
society every day. We know that systemic inequities in education, housing, access to credit,
healthcare, and criminal justice have a compounding negative imnpact on Black, indigenous, and
People of Color, and their families.

Our words matter. Our beliefs mattet. Our actions matter—most of all. Here is what we can and
will do. As a partner with 7,500 schools, we have the opportunity and the moral responsibility to
examine the ineguities that exist in schools and te challenge, suppott, and celebrate educators
as they remove barriers, insist on tigor, and open opportunities for aH students. This is what we
do and why we extist.

it is through the refationships we have with AVID schools, and the collaboration we have with
educators, that we can partner with them to impact change in school systems.

We can and will accelerate our work and act with even greater urgency.

We will recognize that different groups experience racism in different ways. We will recognize
the existence of racism and work towards dismantling the systems of oppression that keep
racism alive.

We will share the resoutces for cuiturally relevant teaching we have created, and curate other
published resources for any edurator who wanis them.

e will activate and mobilize our AViD alumni to mentor students and advocate for changing
ineqguitable educational practices.

We will join with like-minded organizations in amplifying our veice that Black Lives Matter,
and that institutional racism must end.

We will listen even more. We will go deepet, examining more fully how we are part of systemic
racism and how we can bring more seif-awareness to break the cycle of systemic racism.

We wifl ask the hard questions: will every student leave school knowing they had at least one
educaler who was invested in their lives, who believed in them, and advocaled for them until
they can advocate for themnselves?

e will share and discuss data with scheel leaders that highlights access and participation in
rigorous courses and enrolling and graduating from college.

We will expand our movement to ensure ail students' dreams are encouraged and have
opportunities to make them a reality.

And eve wifl, as an AVID community, continue to listen to each other, support reflection and
healing, and seek your ideas and suggestions For how we can deliver on all we care about as an
organization in this mometst.




Committed to an Anti-Racist Education? Start here.

Resources Recommended by AVID

The Role of Educators and Schools
Videos

Need help explaining the opportunity gap in our education system? Patrick Briggs, an AVID area
director and expert in Culturally Relevant Teaching, provides an accessible analogy in his talk
"A Tale of Two Daollars.”

Patrick discusses how we can all become more equitable educators in "How Can { Be a Mote
Culturally Relevant Educator?”

Author Zaretta Hammond, who wrote Culturally Responsive Teaching & the Brain, describes what
students need to embrace the idea of an academic mindset.

Articles

Teachers Must Hold Themselves Accountable for Dismantling Racial Oppressicon by Kelisa Wing

How to Be an Antiracist Educator by Dena Simmons

How to RHoot Qut Anti-Black Ragism From_ Your School by Tyrone C. Howard

Books

Courageous Canversations About Race: A Field Guide for Achieving Equity in Schools by
Glenn E, Singleton

For White Folks Who Teach in the Hood... and the Rest of Y'all Too: Reality Pedagogy and
Urban Education by Christopher Emdin

This Book Is Anti-Racist: 20 Lessons on How to Wake Up, Take Action, and Do the Work by
Tiffany Jewell

We Want to Do More Than Survive: Abolitionist Teaching and the Pursuit of Educational
Freedom by Bettina L. Love

Why Are All the Black Kids Sitling Together in the Cafeteria? And Other Conversations About
Race by Dr. Beverly Daniel Tatum



Having the Hard Conversations
Videos

Jay Smooth, host of New York's longest-running hip-hop radio show, Underground Railroad, talks
about [yow ko feel comfortable discussing race,

A short animated film explains systemic racism,

Books

Race Dialogues: A Facilitator's Guide to Tackling the Elephant in the Classroom by Donna
Rich Kaplowitz, Shayla Reese Griffin, and Sheri Seyka

So You Want to Talk About Race by lieoma Oluo

White Fragility: Why It's So Hard for White People to Talk About Racism by Robin DiAngelo

Article

White Privilege: Unpacking the Invisible Knapsack by Peggy Mclntosh

In the Classroom

Videos

The New York Times offers 26 Mini-Films for Exploring Race, Bias and Identity With Students.
Scrolf within the article for five teaching ideas that incorporate the videos and additional

resources on racism. The short films are organized into four different categories with authentic
and relevant narrators!

+ A Conversation on Bace
Who, Me? Biased?

+ Confroniing Racist Objects
Hyphen Nation

L ]

Articles

Strategies for Teaching Fearless SEL in “Why We Can't Afford Whitewashed Social-Emotional
Learning"” by Dena Simmons

Tips for managing the dynamics of a multicultural_multiracial class in "What's Your Plan for
Managing Difference?” by Zaretta Hammond



Working With Children (for Parents and Educators)

Webinars

M [STILL] Can’t Breathe": Supporting Kids of Color Amid Racialized Violence
Companion guide: 10 Tips for Teaching and Talking to Kids About Race

"How Do | Make Sure 'm Not Raising the Next 'Amy Cooper'?”
Companion article: How to Not RBaise a Racist White Xid by lennifer Harvay

School and Family Engagement

Webinar

From 'Best' to ‘Next' Practices in Family Engagementi for Educational Justice
Companion book: : Buildi its a t i Families
by Ann M. Ishimaru




Committed to Culturally Relevant Teaching? Start here.

Resources Recommanded by AVID

The Role of Educators and Schools

Twitter

Follow @CRTNation on Twitter

Videos

Need help explaining the opportunity gap in cur education system? Patrick Briggs, an AVID area
director and expert in Culturally Relevant Teaching, provides an accessible analogy in his talk
"A Tale of Two Dollars.”

Patrick discusses how we can all become more equitable educators in “How Can | Be a More
Culturally Relevant Educator?”

Author Zaretta Hammond, who wrote Culfurafly Responsive Teaching & the Brain, describes what
students need to embrace the ides of an academic mindsel

Articles

Teachers Must Hold Themselves Accountable for Dismantling Racial Oppression by Kelisa Wing

How to Be an Antiracist Educator by Dena Simmons

How to Root Out Anti-Black Racism From Your.School by Tyrone C. Howard
Books

Courageous Conversations About Race: A Field Guide for Achieving Equity in Schools by
Glenn E. Singleton

For White Folks Who Teach in the Hood... and the Rest of Y'all Too: Reality Pedagogy and
Urban Education by Christopher Emdin

This Book Is Anti-Racist: 20 Lessons on How to Wake Up, Take Action, and Do the Work by
Tiffany Jewell

We Want to Do More Than Survive: Abolijtionist Teaching and the Pursuit of Educational
Freedom by Bettina L, Love

Why Are All the Black Kids Sitting Together in the Cafeteria? And Other Conversations About
Race by Dr, Beverly Daniel Tatum



Having the Hard Conversations
Videos

Jay Smooth, host of New Yorl('s longest-running hip-hap radio show, Underground Railroad, talks
about how to feel comfortable discussing race.

A short animated film expiains systemic racism,

Books

Race Dialogues: A Facilitator's Guide to Tackling the Elephant in the Classroom by Donna
Rich Kaplowitz, Shayla Reese Griffin, and Sheri Seyka

So You Want to Talk About Race by ljeoma Qluo

White Fragility: Why It's So Hard for White People to Talk About Racism by Robin DiAngelo

Axticle

White Privilege: Unpacking the Invisible Knapsack by Peggy Mclntosh

In the Classroom
Videos

The New York Times offers 26 Mini-Fllms for Exploring Race, Bias and ldentity With Students.
Scroll within the article for five teaching ideas that incorporate the videos and additional
resources on racism. The short films are organized into four different categories with authentic
and relevant narrators:

A Conversation on Race

« Who, Me? Biased?

»  Confronting Racist Objects
Hyphen Nation

Articles

Strategies for Teaching Fearless SEL in “Why We Can't Afford Whitewashed Social-Emotional
Learning” by Dena Simmons

Tips for managing the dynamics of a multicultural, multiracial class in “What's Your Plan for
Managing Difference?” by Zaretta Hammond




Wortlking With Children (for Parents and Educators)

Webinars
M [STILL) Car't Breathe”™ Supporting Kids of Color Amid Racialized Violence

Companian guide: 10 Tips for Teaching and Talking to Kids About Race

1

"How Do | Make Sure I'm Not Raising the Next ‘Amy Cooper'?”
Companion article: How to Not Raise a Racist White Kid by lennifer Harvey

School and Family Engagement :

Webinar

From 'Best’ to ‘Next’ Practices in Family Engagement for Educational Justice
Companion book: ; Buifdi ; arati it Eamilies -
by Ann M. Ishimaru




District Initiatives Home

} Targeted Academic Initiatives

} Cross-Curricular Initiatives

} School Climate/Culture Initiatives

} Provide Feedback

CULTURAL
RELEVANCE

The term culturally relevant
teaching was created by Gloria
Ladson-Billings (1994), who says
that it is “a pedagogy that
empowers students
intellectually, socially,
emotionally, and politically by
using cultural referents to
impart knowledge, skills, and
attitudes.” Geneva Gay (2010)
further explains that culturally
relevant teaching “uses the
cultural knowledge, prior
experiences, frames of
reference, and performance
styles of ethnically diverse
students to make learning maore
relevant and effective.”

The AVID College and
Career Readiness
Framework



How Cultural Relevance
Fits into the Framework

Resources

* Overview of AVID's
Alignment with
Cultural Relevance

* Cultural Relevance
Standards
Alignment

e AVID and Cultural
Relevance in Action

s Professional
Learning




What Students Need

¢ Rigorous Academic
Preparedness: In a
culturally relevant
learning environment,
students must develop
collaboration skills to
build relational capacity
and respect the diverse
experiences of others.

¢ Opportunity
Knowledge: Students in
culturally relevant
learning environments
develop high
expectations for
themselves, allowing
them to apply their



learning, demonstrate
knowledge and achieve
success, and feel more in
control of their future.

¢ Student Agency:
Culturally relevant
learning environments
empower student voice
and engender self-
advocacy and leadership.

What Educators Do

¢ [nsist on Rigor: AVID
encourages educators to
consistently evaluate
their teaching practices
and adopt a willingness
to change in order to
address the ways in
which their students
learn.

* Break Down Barriers:
AVID supports schools in
recognizing that
“achievement gaps” are
often the product of gaps
in opportunities and



Contact Us

expectations and
engaging in courageous
conversations to address
and close these gaps.

Align the Work: AVID
supports educators
schoolwide in clarifying
how culturally relevant
teaching practices are
imperative in the mission
of college and career
readiness for all students.

Advocate for Students:
An AVID Schoolwide
culture informs culturally
relevant teaching
practices through a
cultural lens, which
recognizes that although
learning structures differ
across cultures,
expectations should not
be lowered.



AVID, Advancement Via Individual Determination, is a 501(c)(3) nonprofit

organizatior: established in 1980. During the 201819 school year, AVID impacted
more than 2 million students, providing academic and social support to ensure
students’ success in high school, college, and careers.

AVID ldaho's Statewide Impact
10

19 AVID Districts
Years Impacting 47

Idaho Districts AVID Sites
and Schools Secondary 36
Elementary 11
‘ Combination 0
@ Mapbon. Higher Education 0

Idaho's Students Served: 2018-19

Race/Ethnic Identity
7,777 of idaho AVID Students

Elementary & Secondary B tiispanic

B other

AVID Students B wnite

51%

Free/Raduced Lunch

57%

@y A¥ID seondery and alemenizry data collectior {Blects

AVID holds ALL students to high expectations.

99%

of AVID idaho Seniors
Completed Four-Year
College Entrance
Requirements

AVID National
Demonstration Schools

208

Across U.S,

2

inldaho

AVID Natianal Demonstration Schools
are axemplary models of the AVID
College Readinass System.
Dernonstration Schoocks undergo a
rigorous validation process and are
required ta be revatidated every few
vears to ensure high levels of
imgalementation, with guality ang
fidelity to AVID stretegies
schoolwide.
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Impressive Results for AVID Idaho Seniors

99% 3.2 96%

Graduated from Average Took at Least
High School High School One Course of
GPA Rigor*

89% 87%

Appliedto Accepted to
Four-Year Four-Year
College College

risioe: AVID, (7019, AVID sanior data collerison BVID IDAID k=152 [ Sloctyonic Database).

Luursnof Fsor AR

390 Idaho teachers, administrators, and
counselers were AVID-trained in 2018-19.

Thince mplementing AVID, Vallivae now has an additional 800 learners who see themsalves as
cottege-bound students and all of thew are taking college-pren curricoivm, including more APY
Since amploving the AVID Systam five ywz’ﬁ. age, ovor 400 veachers have heer tralned
irtthe use of AVID teaching strategies, Student achisvement ts showing some gaing as well,

.t e T e - - ¥
with a 7 percent incroase seen in last vear's SATY scores.”

— Superintendent,
Vallivue School District

AVIGIS A
STRATEGIE

THESE STUDENTS AND A
ANDLIFE,
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Fducator Objective
Educators will become aware of the concepts of unconscious privilege and

opportunities, as well as the effects that they have on their fives and the lives
of their students.

Overview

Privilege Walk is a very powerful activity connected to privilege and the
advantages anc opportunities that it offers to individuals, races, or cultural
groups. Mclntosh (1989) first developed the activity, and it has been widely
used and modified in the quartercentury since. During this activity, forward and
backward movements will represent advantage (i.e., privilege) or disadvantage,
as connections are made with education and opportunity. However, it is
important that the educatoers draw connections heyond their cwn experiences—
connecting the different experiences in the room with the different experiences
that thelr students have before coming into their classrooms. This activity is
not designed 1o judge, place blame, or even ook at our own experiences as
one of power or privilege; rather, it's intended to foster a recognition that
regardiess of what experiences we have all had in §ife, all of our students are
just as capable of achieving success. The debriefing of this activily, as outlined,
will be key 10 its success.

Note: The Privilege Walk activity should always be preceded by builcing trust
among the group members and crealing a safe environment. The activity can
trigger challenging questions and emotions, so it should be condueted by a
faciiftator who feels comfortable handling sensitive issues thal might arise duwring
the discussion or debrief. It is not advised to conduct this activity with students;
however, there are suggested adaplations included within the extensions.

Materials/Set-Up

¢ Educator Resources:
« 7.6a: Privilege Walk Activity Statements
+ 7.6bh: Privilege Walk Dehrief

« A large, open room or area (e.g., gymnasium, outside covered pavilion,
apen field)

= Microphone or sound amplifying device (if necessary)

instructional Steps
¢ Ask educators to think about their own personal definition of privilege
by posing the following question: “What dees it mean to be wivileged?”
Seek oul volunieers to share their responses.,
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« Before heading to the activity area:

- Reming educators that they will step out of their comfort zones to
get a visua!l perspective of the background and expetiences of
each other land their students), and that regardiess of their own
experiences, their job as educators is to bring all of their students
to a place of success.

« Ask group members to pair up with a “debrief buddy” On the way
to the Privilege Walk area, the debrief buddies should discuss their
favorite chijdhood game(s). This builds rapport between the
buddies, as they will be the first ones to speak with each other
after the Privilege Walk. It also suipporis the notion of
commonalities and differences being present between individuals
from diverse backgrounds. The buddies do not need o stand next
to each other during the activity, as they will strictly be sharing
partners for the debrief portion.

¢ At the activity area:

+ Ask educators 1o stand shoulderto-shoulder in a straight line, in
the middie of the gymasium, field, efc. without speaiing.

+ instruct educators to listen carefully o each sentence heing read
aloud and lake the step required if the sentence applies to them.

-+ You can also et the educators know that if they do not wish
to share information on a given Rem, they can stay where
they are, but encourage them to push outside of their
comfort zone, if possible,

- Read the Privilege Walk Activity Statements aloud, pausing after
gach sentence to allow educators the time to take steps as
directed.

= Before returning 10 the training room, utilize the Privilege Walk Debrief
resource 1o conduct Debrief, Part 1 of the essential debrief.

= Continue Debrief, Part 2: "Reverse the Walk”™ when educators have
returned to the training room.

« Bring closure 1o the Privilege Walk, reminding educators of the following
points:

+ “While you responded personally to the Privilege Walk statements
that may have taken you back to a time when things were hard for
youl, you made itt”

+ *Most of your responses to the questions were oul of your control.
Where you were born, the environmant inte which vou were born,
anid what others believed about you are beyond your ability to
directly change. However, as educators, we have a unique ability 1o
influence what types of expectations we set for our students, what
we allow or don't allow to be said and doneg in our classroom, and
whether students can coms into our classes khowing they are
safe, appreciated, and zared for.”

+ "We, as educators, have to meet students where they are and
show them the way Lo move forward. it's about our students.”

« Share other types of “walks” in which educators couid engage (e.g.,
“College Walk"),
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Fducator Resource 7.6a {1oF2]

10.

a4,

i2.

13,
i4.

16.

17,
18.
9.

20,

21,

22.

If your primary ethnic identity is American, take one step forward,

If you were ever called names because of your race, class, ethnicity,
gender, or sexual orientation, take one step back.

If you were ever ashamed or embarrassed of your clothes, house, car, efc,,
take ane step back.

If your ahcestors ¢camne to the United States not by cholce, take one step
back.

If you were raised in an area where there was prostitution, drug activity,
etc., take one step back.

If you ever tried to change your appearance, mannetisms, of behavior to
avoid being judged or ridiculed, take one step hack.

If you studied the cultyre of your ancestors in elementary school, take one
step forward.

If your primary language was not English when you went to school, take
ohe step back,

If you were encouraged in your home to read during your childhood, take
one step forward.

If you ever had to skip a meal or were hungry because there was not
enough money o buy food when you were growing up, take one step back.

if you were taken to social activities—including art galleries, operas, ot
plays—by your parents, take one step forward.

if one of your parents was unempioved or laid off, not by choice, take one
step back.

If you attended private school or surmmer camp, 1ake one step forward,

If your family ever had to move because they could not afford the rent, take
one step back.

If you were told that you were beautiful, smart, and capable by vour
parents, take one step forward.

1f you were ever discouraged from academics or jobs because of race,
class, ethnicity, gender, or sexual ordentatlion, 1ake one step back.

If you were raised in a single-parent househeld, take ong step back.
If vour family owned the house where you grew up, take one step forwarg.

if you saw members of your race, ethnic group, gender, or sexual
crientation porirayed on television in degrading roles, lake one siep back.
If you were ever offered a job because of your association with a friend or
family member, take one step forward.

If you were ever denied an academic or work experience because of your
race, ethnicity, gender, or sexual orlentation, take one step back.

If you were paid less or treated unfairly because of race, ethnicity, gender,
or sexval orientation, take one step back.
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fducator Resourve 7.8a [(2af2)

23. |f you were gver accused of cheating or lying and belleve it was due to your
race, ethnicity, gender, or sexual orientation, take one step back.

24. If you ever inherited maney or property, take one step forward.

25. If you had to raly primarily on the school bus for transportation, take one
step back.

28, If you had to rely primarily on a teacher, coach, or friend’s family member
for a ride home after extracurricular activities, take one step back.

2%, If you were ever stopped or guestioned by the police and helieve i was due
to your race, ethnicity, gendey, or sexual orientation, take one step back.

28, If you were ever afraid of viclence because of your race, ethnicity, gender,
or sexual orientation, take one step back.

28, If you were generally able to avoid places that were dangeraus, take one
step forward,

36. If you were ever uncomfortable about a joke related to your race, ethnicity,
gender, or sexual orientation but felt unsafe to confront the situation, take
one step back.

31. If you were ever the victim of viclence related to your race, ethnicity,
gender, or sexual orientation, take one step back.

32, ITyour parents grew up outside of the United Staltes, take one slep back,
33. If your parents grew up in a two-parent household, take one step forward,

34, If your parents told you that you could be anything vou wanted o be. take
one step forward.

8. If it was assumed from a young age that you would go to coflege, take one
step forward.

#8. If you have been followed in & store and believe it was because of your
race, ethnicity, gender, or sexual orientation, take ohe step back.

37. If no ohe in your immediate family has ever been addicted to drugs or
alcohol, take one step forward.

38, If you went ot regular family vacations, take ane step forward.

29, if you don't have to cope with frequent catcalls because of your gender,
take one step forward,

440, If you were expected to graduate from a fouryear college/university, take
one step forward.

44, If at least one of your parents had college experience, take one step
forward. I both of your parents had college experience, take two steps
forward.

42. If at least one of your parents graduated from a fouryear university, iake
ane step forward. If both of your parents graduated from a fouryear
university, take two steps forward.

43. If there was somecne with a master’s degree in your home growing up,
take one step forward.

44. If there was someone with a doctorate degree in your home grawing up,
take one step forward.
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Fducator Resource 7.8b {1 of 2]

Once you have read through the last statement of the Privilege Walk and
educators are standing in their final positions, guide them through the following
debrief activity.

Debtief, Part 1
Say the following aloud:

- "Close your eyes and think about all of your experiences that have
formed you into the well-educated person who you are today. Think about
the educators and adults in your life that helped form you into the person
who you are today.”

< “Open your eyes and look around the room to see the role that a variety
of experiences played in ultimately forming us all into well-educated
adults.”

- “Try to imagine what atiributes the educators and adults had that
surrcunded and supported the others in the room to get them to where
they are today.”

« "When we start the school year, this is what our ¢lassrooms look like.
Students come to us from all different experiences and backgrounds, but
our mission needs to be to close the achievement and opportunity gap by
preparing all students, no matter their experiences and backgrounds, for
cotlege readiness and success in a global society.”

= “We know that all of the experiences read in the Privilege Walk will
affect our studenis’ chances of succeeding in education. For example,
low-income students are statistically less likely to go to college, and in
contrast, students whose parents have advanced degrees are more likely
to go to college.”

- “Imagine that you all are a group of our students coming into our school
far the first time. If | had $10,000, stood in the front, and said, ‘Whoever
gets to me first gets the money,” what would happen?”

- “Someone in the front would get it, The ones in the middle might try, but
they would have to reailly hustle and maneuver. And the people in the
back, thay won’t even try. Why? Because they believe that they do not
have a chance. There are too many obstacles, and they think, “Why even
try? There is no point.”™”

- “Think again of our students in the classroom. The isacher has the
knowdedge, stands in front, and offers it to anyone who can come and get
it, and then wonders why the kids in the back never try...never move.”

+ “The teacher has to meet the students where they are and bring them
forward. [As you read the preceding sentence, walk toward the back of
the room and bring an educator back toward the front.] The teacher has
1o build a relationship with the students, so they trust the teacher, and
the teacher has to show them the way to overcome their obstacles. The
teacher has 1o show the way because our students don't see it. We have
to show them!”
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Educator Resource 7.6b {2of2)

Ask educators to pair with their “debrief buddy” from earlier and debrief the
activity further, as they walk back 1o the room where the activity began. Have
the buddy pairs discuss the foliowing questions;

+ “What did you think and feel as we went through this activity?”
- “How can you connect this experience with your students?”

Debrief, Part 2: “Reverse the Walk”

Once back in the training area, continue the debrief. Ask educators to extend
their thinking from awareness of the issues raised by the Privilege Walk to what
they can do as educators 1o help students rise above the differing levels of
previous opportunities in their lives (to “reverse the walk™). Gffer the following
prompting questions as a guide for small-group discussions:

+ How can you use this experience 1o better inform your work as an
gducator in the future?

- What were some of those attributes of caring/supportive adults that
you imagined surrounding vourssit and others in the room? Which of
those altribules could you betler incorporate into your interactions with
students?

+ What steps can you take or resourcas can you use in your classroom of
school 1o address the disparity in opportunities or personal foundations
for stugents?




R N R A LA I R A N N L E R EY]

Educator Rasource 7.4a [1of3]

1. iwill learn to pronounce every student’s full given name correctly. No
student should feel the need to shorten or change their name o make it
easier for me or their classmates to pronounce. I will practice and leamn
every name, regardless of how difficult it feels or how time consuming it
hecomes. That is the first step in being inclusive.

2. will sacrifice the safety of my comfort zone by building a process for
continually assessing, understanding, and challenging my biases and
prejudices and how they impact my expectations for, and relationships
with, all studerits, parents, and colleagues.

3. | will center student voices, interests, and experiences in and out of my
classroom. Even while | talk passicnately about being inclusive and
student-centered in the classroom, | rarely include or center students in
conversations about school reform. | must face this contradiction and
rededicate to sharing power with my students.

4. | will engage in a selfreflection process to explore how my identity
development impacts the way that | see and experience different people.

5. | will invite critique from colleagues and accept it openly. 1 usually do well
accepting feedback—until someone decides to offer me feedback. Though
it's easy 1o become defensive in the face of critique, | will thank the person
for thelr time and courage (knowing that it's not easy o critique a
colleague), The worst possible scenario is for people 1o stop providing me
with feecback, whether positive or negative.

6. | will never stop being a student. If | do not grow, leamn, and change at the
same rate that the world around me is changing, then | inescapably lose
touch with the lives and contexts of my students. | must continue to
educate myself—to learn from the experiences of my studants and their
families, o study current avents and thelr relationship 1o what | am
teaching, and 1o be challerged by a diversity of perspectives.

7. [ will understand the relationship between intent and impact. Often, and
particularly when { am in a situation in which | experience some level of
privilege, | have the luxury of referring and responding only 1o what |
intended, no matler the impact that I've had on somebeody. | must take
responisibility for, and learn from, my impact because individuaklevel
oppression is unintentional. However, unintentional oppression hurts just
as much as intentional oppression,

8. will relect the myth of golorblindness. As painful as it may be to admit, |

know that 1 react differently when I'm in a room full of people who share
my dimensions of my identity than when I'm ih a room full of people who
are very different from me. | must be open and honest about that because
these shifts inevitably inform the experiences of people in my classes. In
addition, colorblindness denies people validation of their whole person.
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Educator Resource 7.4a (20f3)

10,

a1,

12,

13.

14,

8.

| will i ial identity mamberships and how they
may affect my students’ experiences and learning processes. People do
not always experienge me the way in which | intended, even if | am an
active advocate for all my students. A student’s initial reaction to me may
be based on a lifetime of experiences, so | must try not to take such
reactions personally.

L will build coalitiong with teachers who are different from me {in terms of
race, ethnicity, sexual orientation, gendet, religion, first languages,
disability, and other identities). These can be valuable relationships of trust
and ones that offer honest critique. At the same tima, | must not rely on
other people 1o identify my weaknesses, in particular, in the areas of my
identity that | experience privilege, 1 must not rely on people from
historically underprivileged groups to teach me how to improve myself
fwhich is, in and of itself, a practice of privilege).

Ewill improve my skills as a factlitator, so that when issues of diversity and
equity do arise in the classroom, | can take advantage of the resulting
educational opportunities, Too often, | allow these moments to slip away.
either because | am uncomfortable with the topic or because | feel
unprepared to effectively facilitate my students through it. {| often try to
make myself feel better by suggesting that the students “aren’t ready” 1o
talik about racism, sexism, or whatever the topic might be, when it's more
honest to say that | do not feel ready.} | will hone these skills so that 1 do
not cheat my students out of important conversations and learning
opportunities.

I wiil invile critique from my students, and when | do, | will dedicate myself
te listening actively and modeling a willingness 1o be changed by their
presence to the same extent that they are changed by mine.

[ will think critically about how my preferred learning styles impact my
teaching style. | am usually thoughtiul about diversifying my teaching style
1o address the needs of students with a variety of learning styles, Still, |
tend to fall back on my most comfortable teaching style mast often. | will
fight this temptation and work harder to engage all of my students.

[ will affirm and model an appreciation for all forms of intelligence and the
wide variety of ways that students illustrate their mastery of skills and
knowledge,

[ will reflect on my own experiences as a student and how they inform my
teaching. Research indicates that my teaching is most closely informed by
my experiences as a student {even more so than my previous training). The
practice of drawing on these experiences—positive and negative—provides
important insights regarding my teaching practice.
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Fducatar Resource 7.4a [30f3)

16. [ will encourage my students to think at high levels and ask eritical

i7.

is,

ig,

20

¥

questions about all information that they receive, including that which they
receive from me.

| will challenge myself to take personal responsibility bhefore looking for
fault elsewhere. For example, if | have one student who is falling behind or
being disruptive, | will consider what | am doing or not doing that may be
contribiting to their disengagement before problematizing their behavior or
gffort.

|_will agknowledge my role as a social activist. My work changes lives,

conferring upon me both tremendous power and tremendous responsibifity.
Even though | may not identify myself ag a social activist, | know that the
depth of my impact on society s profound, if only by the sheer number of
lives that { touch. | must acknowledge and draw on that power and
responsibility as a frame for guiding my efforts toward equity and social
justice in my work.

| will fight for equity for all underrepresented or disenfranchised students,
Equity is not a game of choice——if | am to advocate education equity, | do
not have the luxury of choosing who does or does not have access to it
For example, I cannot effectively fight for racial equity while | fail to
confront gender ineguity, and | can never be a real advocate for gender
equity if | choose to duck the responsibility for ensuring equity for lesbian,
gay, bisexual, transgendered, and gquestioning students. When | find myself
justifying my inattention to any group of disenfranchised students due to
the worldview of value system into which | was socialized, | know that it is
time to reevaluate that worldview or value system,

| will celebrate myself as an educator and total person. | can, and should,
also celebrate every moment that | spend in self-critique—however difficult
and painful—because it will make me a betler educator. And that is
something 1o celebrate!

Adapted from: @EdChange, http://www.edchange.org

Gorski, 2 C, (2010}, Beyond celebrating diversity: Twenty things 1 can do to be a better
multicultural educater. St Paul, MN: EdChange,
Used with permission.
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CRITICAL RACE THEORY COMES TO COEUR D’ALENE K-12 SCHOOLS

by Anna Miller JUNE 7, 2021

The Left has penetrated Idaho's K-12 system. But how deeply? Public officials, including Gov.
Brad Little, are complacent, saying that there are just "anecdotes’ about the spread of these
pernicious ideologies. Therefore, they will not investigate,

Happenings in Coeur d’Alene suggest someone better start looking.

We know learning gaps exist, but Coeur d’Alene officials contend those gaps are the fault of
the school environment. Thus officials think they need to revolutionize education to fix
them. A new eguity toolkit is the means to achieve this system wide transformation. Equity,
the centerpiece of social justice ideology, means creating equality of outcome among
recognized identity groups. Equity insists all disparities are traceable to discrimination and
requires a systemwide revolution to disrupt and dismantle the schocls perceived implicit
oppressive infrastructure.



Coeur d’Alene school officials created a “toclkit” premoting “equity” and social justice that
sees racism as inherent in students and teachers, and recommends implicit bias training
and critical race theory curriculum as the cure.

The “equity toolkit” promotes culturally responsive teaching models and educational equity.
These objectives are offered as a proposed remedy to close the achievement gaps in education
outcomes, with a particular focus on racial gaps. The framework also introduces the core
tenets of social justice: diversity, equity, and inclusion,

The objective of a culturally responsive teaching model is to create an “inclusive system” by
incorporating different cultural elements into schools and changing academic standards.
This approach, as the teolkit explains, is based on the assumption that “practices and
potential biases within the education system” are the reason for the existence of
achievement gaps in students' academic outcomes.

The authors back up assumptions like this by citing groups like the Century Foundation,
which argue schools must adopt an “anti-racist agenda,” (a terr coined by critical race
theorist Ibram X. Kendi that defines racism as a white problem), because the “culture and
norms of the most affluent and powerful in the U.S. context, white people - become a form of
capital . . . that will be most rewarded in schools and in society.”

Culturally responsive teaching, as the toolkit explains, “requires that teachers transcend
their own biases” by critically examining the power and privilege associated with their
identity. “Self-awareness is foundational to equity,” the toolkit states. “Students and staff”
must “understand” and “become aware of their personal and socio-cuttural identities” which
include “power dynamics, cultural demands, race and privilege.”

Educators must be trained to “recognize and address” their “implicit and explicit bias” and
students must understand “systemic or structural explanations for different outcomes and
assess personal beliefs and biases.” The toolkit cites critical race theorist Zaretta Hammond,
author of the book “Culturally Responsive Teaching and the Brain,” which argues white
teachers and students must be made to feel discomfort, rest in that discomfort, confront,
and eventually become critical of their supposed privilege. Hammond argues, “Just having a
social justice stance or wanting to close the achievement gap doesn’t undo our unconscious
programming around issues of race and privilege.”

The idea of unconscious or implicit bias originated from Marxist philosophy’s concept of
“false consciousness.” Karl Marx argued that a false consciousness is imposed on the
working class by the elite capitalist class to keep the working class unaware of their
oppression, content with their work, and prevent a revolution. The new understanding of a
false consciousness, known as implicit bias, is neo-Marxist and a repeatedly debunked
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dominant white Western perspectives and normes,

The toolkit adheres to this neo-Marxist view of identity and bias, as evidenced in its citation
of Annamma et al. “Dis/ability Critical Race Studies: Theorizing at the Intersection of Race
and Dis/ability, *which builds on the radical claim that “social identities are based on the
current and historical societal construction of power and privilege through which one group
of people (e.g. white people...) receive power and privilege while another group of people {e.g.
People of Color...) experiences marginalization and oppression.”

The second objective of the toolkit—educational equity—requires transforming schools by
creating equality of outcomes for students rather than equality of opportunity.

“Equity cannot be achieved through equality,” the toolkit explains. The toolkit cites critical
race theory advocate Shane Safir, who said, “Equality means giving everyone the same
resources, equity means giving each student access to the resources they need to learn and
thrive.” Safir is the author of “Street Data: Equity, Pedagogy and School Transformation,”
which argues schools must abandon the “constructs” of data as proof of academic
achievement because they are “rooted in Whiteness” and “systemic inequities.” As Safir
explained in a March 2021 interview, today’s schools are “oppressive” because they value
“Western epistemology” and therefore emboedy “white supremacist views of success.”

This school “transformation” must be accomplished by whatever means necessary, despite
the ramifications to genuine acadermic advancement or attainment for individuals to make
sure that all achievement gaps are eliminated.

To achieve this goal the toolkit proposes “horizontal coordination” of all curricula across the
district. This means “student learning and cutcomes in one course mirror student learning
and outcomes in that same course across a school or district.” The goal is to make sure
students experience the “same ... learning outcomes regardless of the teacher or school.” This
strategy requires there be no individual differentiation for excellent teachers or students in
performance outcomes. Regardless of individual academic abilities or work ethic, everyone
must be expected to achieve the exact same standard.

Curriculum must be changed by replacing books that reflect the dominant, Western, white
culture with books reflecting the supposedly oppressed culture. As a model for redesigning
curriculum the toolkit cites Rudine Sims Bishop’s essay, “Mirrors, Windows and Sliding Glass
Doors,” which presumes knowledge is built on group identity and power rather than
abjective, discoverable truth. The goal is to expose white students to “windows” and black
students to “mirrors.” This means white students must listen: to the “voices” of minority
groups, and white knowledge must be devalued, disrupted, and dismantled while elevating
the “knowledge” built by minerity groups.




This identity-based view of truth is often held up as a reason why racial minorities should
reject Western ideals like science, reason, or civility. It's difficult to discern how this confused
thinking about reality will result in any student excelling academically.

The district has misdiagnosed academic achievemnent gaps by attributing the problem to
racial privilege, power, and unconscious bias. The greatest disparity in educational outcomes
is actually social class. Stanford professor Sean Reardon has shown that the class gap in
academic achievement is twice the size of the race gap. This is the reverse of what data
showed 50 years ago.

Administrators could discover and foster the cultural traits that lead to academic success
across all groups. Instead, Coeur d’Alene government officials have created a deeply
ideological, morally shameful, and anti-academic program.

Little and the State Board of Education should investigate Coeur d'Alene’s radical program,
and the public should hold accountable school board members who approved of this
pernicious agenda.

It's time to start paying attention to the ideclogical indoctrination of Idaho’s youth and for
residents to understand that this radical takeover is not confined to higher education.

This article has been updated to include complete and direct citations.
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